
 

 

 
Integrative Seminar II 
Art History Design & Theory (ADHT) 
ISDI-Parsons, Mumbai. 
 
Master Syllabus (Spring 2016) 
Course Code: ISDI 104 
Course Title: Integrative Seminar II 
Faculty: Imran Ali Khan 
Email: imran@isdi.in 
Course meetings: 2 hours 40 minutes, once per week 
Spring 2016 (January – May) 

 

The following document is a key document for Integrative Seminar II that is 
conducted as part of the First Year Studies at ISDI-Parsons, Mumbai. The 
document contains the following: 

• Introduction 
• How We Teach and How We Learn 
• Learning Portfolio 
• Learning Outcomes 
• Core Competencies 
• Course Description for Integrative Seminar II 
• Recommended Reading 
• Keywords 
• Course Outline 
• Grading and Evaluation 
• Division, Program and Class Policies 

 

Introduction: 

The Art Design History & Theory (ADHT) program at ISDI-Parsons is offered to 
students for the four years of the undergraduate program. The course draws from 
a wide range of texts from different periods encouraging students to read critically 
from a broad range of texts, across genres and time; and more importantly 
analyzing these texts in light of their historical and cultural contexts.  



 

 

The students of the First Year Studies attend the Integrative Seminar II, a course 
that links the Integrative Studio II; with a focus on reading, thinking and making. It 
is through this link that students are able to understand cross-disciplinary skills 
and creative problem-solving. The goal of the course pairing, between the Studio 
and the Seminar, is to emphasize making as thinking in both writing and studio 
contexts. In order to maintain a connection between the Seminar and Studio, 
instructors will work with a rule set that both helps guide the activity in the course, 
and the way that instructors will interact with each other outside of class. 

Five bridge topics that explicitly bridge the seminar and studio at key points in the 
semester. These shared topics between the two courses (outlined in detail 
below) assist the interplay and connection between the two, and should be used 
as a guide when designing projects and activities for each. The five themes that 
occur in the Fall Semester are:1 
 

• Memoir (weeks 1-4) 

• Peer to Peer (week 5) 

• Reflection Through Multiple Perspectives (Weeks 6-8) 

• Research (weeks 9-11) 

• Response (weeks 12-15) 

 

How We Teach And How We Learn 

Drawing from the studies of educational practices of Bloom’s Taxonomy we begin 
our enquiry into our learnings. We understand and remember what we have 
learnt thus far and move upwards to application and creation. Our lectures and 
seminars are structured as an exchange of ideas where students bring to the 
classroom their own experiences and learnings both in and out of the classroom. 
Instruction is not given from the top down but instead only facilitates learnings 
through aids such as presentations and readings. 

                                                
 



 

 

Students are required to read before hand to enable better learning. Given the 
short span of time it is imperative that the students contribute to the class 
discussions. 

Every class will begin with a key question that relates to the topic of the day – this 
not only enables students to think deeply about the questions they wish to 
engage with but also allows the facilitator to map student learning. The program 
focuses on readings and discussions in each class but also requires students to 
write. Student’s writings are uploaded on the Learning Portfolio, a portal that 
allows both students and facilitators to map the trajectory of learnings. 

Facilitators may choose to discuss essays and readings suggested in this course 
plan either through presentations or discussions. Classrooms may be structured 
for better learning environments by reorganising the classrooms (for example, 
students may wish to sit in a circle for discussions or in rows for a lecture). 

The Learning Portfolio 
 
The Learning Portfolio is an online portal for students and teachers to map the 
learnings of the respective years and subjects. This portfolio is set up individually 
by each student and uploaded at the end of every class. The Learning Portfolio 
encourages students to document their process, inspiration, on going studio and 
seminar projects and final outcome. The Learning Portfolio acts as a road map 
where faculty may follow the student’s progress, grade assignments and 
administer the learning outcomes of each class.  
 
It is advised that 40 minutes of each session is set aside for the development of 
this blog space, allowing students to reflect on their learnings. Faculty are 
encouraged to grade the Portfolio as part of the continuous grading system of 
each course.  
 
 

 

 

 

 

 

 



 

 

 

 

Learning Outcome 

By the successful completion of this course pair, students will be able, at an 
introductory level, to:2 

• Demonstrate a capacity to bring writing and making together through 
critical thought. 

• Demonstrate reflection on creative skills learned, choices made, and 
connections fostered, through the ongoing documentation and archiving of 
assignments through the online Learning Portfolio. 

• Explore visual representations of abstract ideas and conceptual 
arguments (using 2-D, 3-D and/or 4-D media). Employ visual and 
perceptual thinking as a problem-solving tool across multiple art and 
design applications. 

• Continue acquiring information literacy through an overview of a variety of 
sources of online and print research material, including electronic catalogs 
and indices, books, periodicals, databases, websites, archives, and 
exhibition materials. 

• Demonstrate an introductory capacity to collect, analyze, interpret and 
synthesize information through multiple research methods; discussion, 
writing, and making processes; and in studio and seminar outcomes. 

• Engage with art and design as a generator, embodiment and transmitter of 
cultural ideas. Demonstrate an understanding of value systems as social 
constructs. 

• Demonstrate reflection on creative skills learned, choices made, and 
connections fostered, through the ongoing documentation and archiving of 
assignments in the online Learning Portfolio. 

• Develop skills and vocabulary necessary for persuasive argumentation, by 
learning to craft coherent thesis statements and support arguments. Write 
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clear and cogent image and text-based analyses of their own and others 
work: specifically, become conversant with a variety of writing forms, both 
formal and informal, including process-writing as well as the critical thesis-
driven essay and a culminating, final research paper. 

• Successfully attribute the use of other's ideas/images by using Chicago 
Manual of Style citation, and thus avoid plagiarism. 

• Demonstrate critical reading skills by identifying the central arguments and 
supporting evidence in various types of texts, such as critical essays and 
other examples of thesis-driven writing. 

• Demonstrate an ability to integrate concepts, material skills and 
techniques from other courses and experiences into project work. 

 

Core Competencies 3 

These Core Competencies is drawn from the Parsons model. While we have 
based these in class learnings on the model provided by Parsons, New York, we 
have also reflected on our teaching methodologies to elaborate certain areas. 

• Students in Integrative Seminar 1 learnt  reading, writing, and self- /peer-
assessment strategies through encounters with a diverse range of writing 
styles, with emphasis on the workshopping process.  In Integrative 
Seminar 2, the goal is to further develop these skills, but with a direct 
focus on research as a concept and practice. Students learn to identify 
how responsible research supports academic writing and argumentation, 
while also contributing to their creative pursuits. 

Writing 

• Pre-draft and in-class writing, drafts, and revisions of all formal writing 
assignments. Peer review should be emphasized as part of the revision 
process. 

• Regular, ungraded informal pieces of writing (both in class and outside). 

                                                
3Taken	from	the	Parsons	NY	Document,	January	28,	2013	



 

 

• Principles of excellent academic writing such as strong thesis 
development, logically argued and supported arguments, compelling 
introductions and conclusions, responsible use of evidence, and methods 
of analysis. 

• Reflective writing (in conjunction with each bridge section), which students 
post on the Student Learning Portfolio. 

• A formal, thesis-driven research paper that requires students to to use, 
evaluate, and properly integrate/cite various forms of research, including 
library resources. Sources should include interviews or surveys, as well as 
a variety of resources such as books, e-books, and articles located 
through research databases. 

Research 

• Students are introduced to research methodologies, academic writing 
skills, citation, bibliography and framing an argument. We use the Chicago 
Manual of Style. 

Write-up 

• In order to achieve this we do a series of writing exercises. Through a 
series of writing exercises we encourage the students to encounter the 
written word – we use several tool, for example, some of the exercises we 
have done in class are to describe the home space without using the 
name of the objects within that space, word associations which we do by 
passing a ball around the room, a series of short writing assignments 
which are written in class, rethought through peer to peer analysis and 
reviews, a space where students share their work and receive feedback 
and suggestions from their colleagues and a final narrative piece achieved 
at home. We also conduct exercise to familiarise students with techniques 
involved in interview taking, research methodologies etc. 

This is an example of our use of the method of Scaffolding that we employ in all 
our teaching – giving the students the opportunity to begin with simpler ideas and 
build them up to more complex themes. 

Reading 4 
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Reading assignments serve writing and research assignments. Because of this, 
students in Integrative Seminar 2 read to learn: 

• Principles of excellent academic writing such as strong thesis 
development, logically argued and supported arguments, compelling 
introductions and conclusions, responsible use of evidence, and methods 
of analysis 

• How academic sources “speak” in “conversation,” and how to “enter” these 
conversations appropriately in writing 

• How an author’s interests and perspective are manifest in and inform both 
research and research-based writing 

• In Integrative Seminar 1, students read texts to learn the principles of 
excellent writing, to understand how to communicate appropriately to a 
particular audience, and how to recognize responsible research. 

• Readings in Seminar 2 will address the course inflection but also instruct 
and/or model strong research and academic writing skills, providing 
examples of the principles of excellent academic writing and how authors 
situate their ideas within pre-existing literatures and discourses. 

 

Course Description 
First Year Studies 
Integrative Seminar II 
2nd Semester (14 weeks) 

 

The Integrative Seminar course offered in the First Year program at ISDI Parsons 
follows, in many ways, the journey of the student. We began our semester with 
the familiar – the city as a space of exploration, where the city occupies several 
identities at once and is created through our imagination in space and across 
time. For example, the students worked closely with small communities in and 
around their homes.  

The Integrative Seminar II draws on the students existing knowledge to begin an 
enquiry into the notions of city, space, travel, histories and narratives – can we 
reorder our understanding of the city-space through an exploration of our 



 

 

imagination and memory. We begin to question and experiment with the powerful 
structures such as empires, governments, languages, lands but above all the 
random patterns within imagined cities. This semester the students work with a 
close reading of Italo Calvino’s Invisible Cities, a text that is often said to be a 
“reordering of the emotional and philosophical reverberations of our civilised 
world.” 

Through a close reading of the text, the students of this course are required to 
respond to the narrative, unpacking its complexities: cities and memory, cities 
and desire, cities and designs, cities and the dead, cities and the sky, trading 
cities, hidden cities. It is through this exploration that we hope to achieve a 
deeper understanding of the idea of academic study, research and writing 
methodologies. These sessions also encourages students to ‘point at’ the 
relevant – where they are able to break down a text to its bare bones. This we 
feel will encourage students to encounter and interact with design in a way that 
allows them to analyze, critic and understand design and design processes.  

The second half of the semester is dedicated to an exploration of the student’s 
area of interest that will become their focus in the next three years. Entitled ‘Parts 
of a Whole’, this project hopes to lead students to a deep enquiry into their 
disciplines, where they look at the elements that make the whole. These sessions 
require students to draw on their knowledge of writing methodologies in the First 
Semester and hone their skills, make sharper comments, sustained arguments 
and a develop a deeper insight into the ideas of design and design theory. These 
lecture series hope to draw students into a deeper enquiry into the theory of 
design – supported by readings and essays, the students begin to grapple with 
the ideas of design and design thinking. ‘Parts of a Whole’ emphasizes the need 
for research, writing, documentation and presentation skills.  

 

Keywords: 

Keywords for this course are drawn from the Course Description and Learning 
Outcomes. The Keywords serve as themes to which faculty can refer to in order 
to frame their lessons. These keywords are shared with students to allow them to 
reference back to understand the interconnectedness of their readings and 
learnings. 

City/Spaces – Private/Public – Rhythm/Sound – History – Transform/Transfer – 
Migration – Sub Cultures – Patterns – Space/Time 



 

 

 

 

Grading and Evaluation 
 
Students’ ability to meet the course’s learning outcomes will be evaluated based 
on the following criteria: 

• evidence of the ability to develop research questions or problems from 
initial hunches and curiosities, through the research process 

• evidence of the ability to utilize this research process to craft a final 
research paper that explores the question, seeks to address the 
problem, and / or raises further critical questions about the research 
area 

• evidence of the ability to conduct contextual research in one’s area of 
interest 

• evidence of the understanding of the writing and research assignments 
and course material 

• engagement in the cross-course exploration that occurs between the 
Integrative Studio and Integrative Seminar 

• informed participation in class discussion 
• participation in workshopping and any peer-research activities 
• improvement in critical reading and writing skills, including identifying 

central arguments and supporting evidence, responding to a variety of 
texts, and evidencing this knowledge through writing 

• attendance in class and the timely completion of projects and papers 
 

Final Grade Calculation 
 

20% Class participation, attendance and collaboration 
15% Short assignments and in-class exercises 
30% Demonstration of research process and engagement in bridge 

assignments other than the final project 
35% Final paper and presentation 

 
100% TOTAL 

 

Grading Standards 
 
A  [4.0; 96–100%] 
Work of exceptional quality, which often goes beyond the stated goals of 
the course 



 

 

 
A- [3.7; 91 –95%] 
Work of very high quality 
 
B+ [3.3; 86–90%] 
Work of high quality that indicates substantially higher than average 
abilities 
 
B  [3.0; 81–85%] 
Very good work that satisfies the goals of the course 
 
B- [2.7; 76–80%] 
Good work 
 
C+ [2.3; 71–75%] 
Above-average work 
 
C  [2.0; 66–70%] 
Average work that indicates an understanding of the course material; 
passable 
Satisfactory completion of a course is considered to be a grade of C or 
higher. 
 
C- [1.7; 61–65%] 
Passing work but below good academic standing 
 
D  [1.0; 46–60%] 
Below-average work that indicates a student does not fully understand the 
assignments; 
Probation level though passing for credit 
F  [0.0; 0–45%] 
Failure, no credit 
 
Grade of W 
The grade of W may be issued by the Office of the Registrar to a student 
who officially withdraws from a course within the applicable deadline. 
There is no academic penalty, but the grade will appear on the student 
transcript. A grade of W may also be issued by an instructor to a graduate 
student who has not completed course requirements nor arranged for an 
Incomplete. 
 
Grade of WF 
The grade of WF is issued by an instructor to a student (all 
undergraduates and all graduate students) who has not attended or not 



 

 

completed all required work in a course but did not officially withdraw 
before the withdrawal deadline. It differs from an “F,” which would indicate 
that the student technically completed requirements but that the level of 
work did not qualify for a passing grade. The WF is equivalent to an F in 
calculating the grade point average (zero grade points), and no credit is 
awarded. 
 
Grades of Incomplete 
The grade of I, or temporary incomplete, may be granted to a student 
under unusual and extenuating circumstances, such as when the student’s 
academic life is interrupted by a medical or personal emergency. This 
mark is not given automatically but only upon the student’s request and at 
the discretion of the instructor. A Request for Incomplete form must be 
completed and signed by student and instructor. The time allowed for 
completion of the work and removal of the “I” mark will be set by the 
instructor with the following limitations: 
 
Undergraduate students: Work must be completed no later than the 
seventh week of the following fall semester for spring or summer term 
incompletes and no later than the seventh week of the following spring 
semester for fall term incompletes. Grades of “I” not revised in the 
prescribed time will be recorded as a final grade of “WF” by the Office of 
the Registrar. 
 

Divisional, Program and Class Policies 
 

! Responsibility 
Students are responsible for all assignments, even if they are absent.  Late 
assignments, failure to complete the assignments for class discussion and/or 
critique, and lack of preparedness for in-class discussions, presentations and/or 
critiques will jeopardize your successful completion of this course. 

 
! Participation 
Class participation is an essential part of class and includes: keeping up with 
reading, assignments, projects, contributing meaningfully to class discussions, 
active participation in group work, and coming to class regularly and on time. 

 
 

! Academic Integrity 
This is the university’s Statement on Academic Integrity: “Plagiarism and 
cheating of any kind in the course of academic work will not be 
tolerated.  Academic honesty includes accurate use of quotations, as well as 
appropriate and explicit citation of sources in instances of paraphrasing and 
describing ideas, or reporting on research findings or any aspect of the work of 



 

 

others (including that of instructors and other students).  These standards of 
academic honesty and citation of sources apply to all forms of academic work 
(examinations, essays, theses, computer work, art and design work, oral 
presentations, and other projects).” 
It is the responsibility of students to learn the procedures specific to their 
discipline for correctly and appropriately differentiating their own work from that of 
others.  Compromising your academic integrity may lead to serious 
consequences, including (but not limited to) one or more of the following: failure 
of the assignment, failure of the course, academic warning, disciplinary 
probation, suspension from the university, or dismissal from the university. 
Every student at ISDI-Parsons signs an Academic Integrity Statement as a part 
of the registration process.  Thus, you are held responsible for being familiar with, 
understanding, adhering to and upholding the spirit and standards of academic 
integrity as set forth by the ISDI-Parsons Student Handbook. 
 


